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Parkdale Primary School:  Partnership Review 

Tuesday 11th January 2022 

 

Context of Visit: 

To work in partnership with Parkdale Primary School: 

 

▪ KS to carry out pre- visit conversation with Head Teacher to discuss strengths/weaknesses/aims and 
rationale of the curriculum/school improvement priorities/RSHE /Pupil Premium 

 

▪ RM, CEO to visit school prior to Partnership Review 
 

▪ Kim Blount to conduct School Website Audit 
 

▪ Jill Wilkinson to undertake Safeguarding Audit on site for 1 day 
 

▪ Quality Assurance of Books by Claire Stafford and Rachel Meli  
 

During the day KS, RM and KL will consider the following: 

▪ Discussion with HT and senior leaders to consider Trust Priorities/Monitoring/QA of work 
 

▪ Review of English to include to a focus on early reading 
 

▪ Review of Mathematics  
 

▪ Meet with EYFS Leader 
 

▪ Meet with MFL Subject Leader 
 

▪ Meet with Music Subject Leader 
 

▪ Meet with Pupil Premium Champion 
 

▪ Meet with RSHE Leader 
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▪ Meet with SENDCO 

 
▪ Support and development for Early Career Teachers 

 
▪ Deployment and impact of Associate HT 

 
▪ Discussions with groups of pupils across the school – what is it like to be a child in this 

school/curriculum learning. 
 

Discuss feedback and next steps with senior leaders/Governor 

The visit was arranged as part of the school’s accountability process under the Partnership Director.  

The team included Rebecca Meredith (CEO); Kelly Lee (Partnership Director/Partnership Lead); Jill 

Wilkinson (Safeguarding Exec); Karen Slack (School Improvement Support)  

We worked in collaboration with the SLT throughout the whole process. 

We would like to thank the whole staff team at Parkdale Primary School for engaging in the process so 

positively. 

 

 

Partnership Review Team 
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 What went well… 

Leadership  

✓ The HT provides a strong and clear narrative for the formulation of the curriculum design and the rationale 
behind it. He is proud that well -being and mental health is a real focus in the curriculum as he believes 
children ‘need to be adaptable and resilient in life as many will face challenges’. Senor leaders are not 
complacent and are always seeking ways to refine provision and the curriculum offer at Parkdale. 

✓ The HT says that it has been a positive and ‘interesting journey’ and believes that the work undertaken with 
Steve Radcliffe on the FED approach was a main driver for the changes made. He says that leaders and staff 
really considered ‘what they cared about and what motivated them, together with the principles around 
values. 

✓ Distributed leadership is a key feature at Parkdale Primary. This was particularly evident during the pre-
visit and the visit by the CEO where in the absence of the HT due to COVID, the AHTs worked 
collaboratively and cohesively together in preparation for the review and on the day itself.  

✓ Leaders have a clear vision for the school which is articulated and achieved through targeted School 
Development Priorities. These include: 
 

• To further develop and implement development of pedagogy such that a greater proportion of 
Teaching and learning is Outstanding 

• To restore combined Expected+ and GLD to pre-Covid level. 
• To further develop the curriculum to meet the needs of all children.  
• To further develop the children’s understanding of bullying and discrimination, to include 

development of an anti-racist charter. 
 

✓ Leaders are ambitious in their aims to achieve these priorities and are clear about the need to consult with 
pupils to ensure they are successful in achieving the fourth priority. 

✓ A notable strength in Parkdale Primary is the way leaders are proactive in consulting with parents, the 
school community, and pupils. This has resulted in changes to the school day including a staggered start to 
maximise learning for every pupil. The HT says that currently over 60% of pupils arrive early in school to 
attend booster and intervention sessions impacting positively on outcomes. 

✓ All subject leaders spoken to on the day expressed a clear ambition for the intent and implementation of 
their subjects. Each theme of the curriculum is the leadership responsibility of a staff team. There is a leader 
and sub team comprising of those who are subject leaders for the subjects covered within the theme. The 
HT provided the example that the Sustainable Development Team includes the science and geography 
subject leaders.  

✓ Subject leaders and theme leaders review their areas annually for quality, outcomes, coverage, and 
progression and assess against the key objectives and values. Reviews are shared with all staff and included 
on the website. This enables leaders to consider any refinements that need to be made and to focus on 
next steps. 

✓ The SEF is closely linked to the criteria in the Ofsted framework. Wording is used to good effect to match 
the statements and provide success criteria against each one. 

✓ The monitoring practice in school has a specific focus on the progress of the lowest 20% of pupils with the 
accountability of the data being held and analysed by leaders and teachers. Lesson visits are held to a 
minimum with the focus being more on pupil voice, book scrutiny, an enabling learning environment, pupil 
progress meetings and teacher discussion. 

✓ The Teaching and Learning Lead has worked alongside the Lead Associate HT (Liz Barratt), in delivering staff 
meetings about pedagogy linked to the Rosenshine Principles. This has resulted in consistent practice of 
retrieval in all lesson structures.  

✓ There is an expectation that all staff at Parkdale undertake research to inform their practice, the most 
recent being the STEM group. 

✓ Leaders and teachers have engaged in the network meetings and CPD on offer with Transform. They 
identify many strengths from this process including support for the AHTs in their leadership journey and 
the impact of the FED training with Steve Radcliffe. Other strengths now include the Digital Lead/ Teaching 
and Learning Lead offering support to other schools in the Trust. 
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Quality of Education  

✓ The curriculum intent, implementation and impact are clear and detailed on the school’s subjects on a 
page. All leaders spoken to were clear about the intent for their subject including their next steps and 
focused actions for 2021/2022. 

✓ In discussion, the HT said that after extensive consultation three years ago with all stakeholders, leaders 
re-designed the curriculum resulting in the three themes of: 
 

• Sustainable development 
• Identity, Diversity and Belonging 
• Peace and Social Justice. 

✓ Each theme is carefully mapped out in two ways which include: 
 

• NC objectives for History and Geography which is progressive from EYFS to the end of KS2. 
• Mapping values, key knowledge, and skills to produce a continuum from EYFS to the end of KS2 

resulting in ‘pyramid ‘documents’. These are incredibly detailed documents evidenced through a 
range of pictorial representations. 
 

✓ Following a review of the digital and computing offer which the school have invested heavily in many 
positives were identified. These include: 
 

• Cross curricular links being evident between topics and the integration of video creation in some 
year groups to deepen children’s understanding of other subjects. 

• Coding has been covered across all year groups with some pupils using Purple Mash and some 
using Espresso. 

• Extensive online safety coverage including Google Well Being and an Internet Safety scheme. 
• The use of digital tools to scaffold learning and the use of pages/keynote to present outcomes. 

 
✓ The Digital lead is proud that i pads are integrated into all themes of learning resulting in the strong 

engagement of pupils and how pupils can show their understanding. CPD continues for all staff and pupils 
including the most recent training on coding.  

✓ The HT says there are many strengths to the curriculum at Parkdale. He is passionate about P.E and 
attributes the success of this subject to the impact of the coaching model with staff provided by the 
sports specialist. 

 

EYFS  

✓ In line with the school’s vision, the EYFS lead is passionate and ambitious for all. She believes this is 

evident in taught sessions, engagement in the environment and the development of social and language 

skills 

✓ Following a period of consultation, F1 provision opened in September 2021. Numbers are higher than 

anticipated and provision is evolving. 

✓ The EYFS curriculum is the foundation of the school curriculum; planned with progression and is values 

led. Opportunities are planned to support children’s cultural capital.  

✓ From a low starting point on entry, the EYFS team use the baseline to identify barriers to learning and 

plan early intervention including the specialist provision from a speech and language therapist. 

✓ The EYFS team work closely with all year groups during staff meetings; this supports the development of 

others in understanding the EYFS curriculum and foundations of the wider curriculum.  

English 

✓ The Phonics Bug scheme has been in place for some time at Parkdale. It is well embedded and consistent 
teaching is reflected in the strong outcomes at the end of Year 1. The systematic approach to teaching 
phonics enables children to practice knowledge already taught and actively participate in every lesson by 
listening and responding. 
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✓ Together with this consistent approach with the teaching of phonics, there are clear and accessible 
phonics displays in classrooms which were seen during the visits. 

✓ Teachers systematically upload the data on the tracker so that progress can be checked carefully. This is 
used alongside the data from the screening tests that are administered for the Trust. This means that any 
gaps can be identified, and measures put in place to help children catch up quickly either through 1-1 
support or small groups. Children who need support have additional phonics sessions. Current projections 
indicate that 80% of pupils in Year 1 are on track to achieve the PSC at the end of the year but leaders feel 
that this will be higher. 

✓ Leaders are clear about which phases should be completed by when and time is dedicated daily to the 
teaching of phonics.  In addition to the phonics lesson, teachers have ensured that there are 
opportunities in continuous provision to apply their skills. Leaders have used research from ‘What comes 
before Phonics’ to consider the skills children need to develop which includes labels and a focus on 
decodable books. 

 

✓ Leaders say that as part of the focus on Reading for Pleasure, each classroom has an engaging reading 
area. Timetables are carefully structured in KS1 and EYFS so that children can listen to a favourite story at 
the end of the day or during the day. Books are regularly changed in the classroom areas so that pupils 
are exposed to a range of genres, text types and themes. Children in Reception take part in ‘snuggle and 
read’ sessions as part of their day. 

✓ Shared reading is well established in KS2 with the aim of using a range of high quality texts to teach a 
range of reading strategies. Leaders say this approach allows plenty of opportunities for comprehension 
tasks and to develop vocabulary. 

✓ VIPERS is used to develop reading skills and there was evidence displayed in the KS2 classrooms of books 
to read before pupils finish that year group. 

✓ Leaders say that all writing outcomes have a clear audience and purpose, and lessons follow the structure 
of: 

• Engage/Discover – Saturate and Deconstruct 
• Discover- dabble 
• Compose – Plan and Draft 
• Evaluate – Revise and Edit 
• Publish 

 
During the pre-visit pupils in year 5 and 6 were keen to show their published work and talk about the work in 

their books. Pupils are given the freedom in how to present their work. In one class visited pupils were 

practising a verbal presentation to deliver to their peers. 

✓ Year 3 pupils are building elements of ‘The Write Stuff’ into their writing process which includes 
vocabulary building. Leaders say that further work will be done on this in collaboration with the Associate 
HT, Rachel Meli. 

✓ The use of i pads is a platform used for the drafting process. Vulnerable pupils, including those with SEND 
are supported with the use of voice notes so they can access the learning and repeat. Teachers use a 
structured programme when introducing new vocabulary to those pupils with SEND including visual 
displays and dual coding. The strong focus on digital in school is also used to support published outcomes 
and access to audio books through the EPIC app. 

✓ Comparative judgements have been applied to ensure the moderation of writing judgements. 
 

Evidence from QA indicates: 

✓ Writing and shared reading link with curriculum themes which has enabled children to develop their 
background knowledge and vocabulary. E.g., the Autumn theme on Identity.  

✓ Diversity is evident across a range of texts and stimulus used e.g., a focus on Frida Kahlo, Pele, Bob 
Marley. Year two explored and completed a report on the works of Zaha Hadid.  

✓ A variety of challenging texts are evident across many year groups e.g., Year 6 studying Macbeth.  
✓ Examples of work evident on Showbie e.g., oracy outcomes in the form of recorded news reports and 

children reciting their own poems.  
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✓ There are opportunities for drama.  
✓ Shared reading shows a focus on specific reading skills linked to the VIPERS.  
✓ Use of a blue pen for editing in KS2. Year 2 use of a color-coded key for editing – could this support in Year 

1 also? Ensure children have opportunities to revise also (improve vocabulary) 
 

Mathematics  

‘Our intent is that every child has a built in love for maths … to know they are good at maths and to know it 

is okay to get things wrong. 

✓ The experienced maths leader is proud of how far the school has come with the development of the 
mastery approach to maths in school. Historically, the school set for maths but with the introduction of 
the mastery approach the maths leader ‘knew it was time to move away from this model’. 

✓ The subject leader says that outcomes in maths have always been strong, and they continue to be so. It is 
a credit to leaders and teachers that standards are now back at the levels they were before COVID, and 
this should be celebrated. 

✓ Curriculum implementation in maths is based on the core values and is delivered through the White Rose 
materials and supported by Power Maths. From his monitoring the subject leader believes that the lesson 
structure of review, anchor task, model, jog your memory, guided practice, and challenge at 3 levels is 
well embedded, which is impacting on the strong outcomes in maths. The White Rose materials together 
with Power Maths ensure that the progression of knowledge and skills is evident from EYFS to the end of 
Year 6.  

✓ Leaders and teachers track the progress of all pupils but specifically the lowest 20% of learners. 
Interventions are quickly put in place in terms of a pre teach or post teach to help those pupils catch up 
more quickly. Pupils receive instant feedback and any misconceptions in learning are immediately 
addressed during the lesson. 

✓ The maths leaders says that there are a range of enrichment opportunities on offer to support the maths 
curriculum. Pupils engage in TT Rockstars and receive gold, silver, and bronze badges for achievement in 
their times tables. Maths Booster clubs will be in place for pupils in year 6 and pupils are rewarded in the 
Star Assembly for their achievements in maths. 

✓ The subject leader is confident that the maths curriculum meets the needs of all learners, including those 
with SEND. There is an expectation that all pupils should be able to access Challenges 1 and 2. Pupils with 
SEND may receive additional support from the teacher or teaching assistant or there may be additional 
resources in place, including digital support. 

✓ As part of the implementation process teachers received regular CPD, some of which was delivered by 
Associate HT, Phil Herd. The subject leader is grateful for the PH’s support and says that staff benefitted 
from his modelling of lessons, together with support and coaching for individual teachers. 
 

Evidence from QA indicates: 

✓ The mastery approach to maths is well embedded and consistency in the structure is evident across all 
year groups. 

✓ Children can focus on developing the fundamentals in maths which are built from Year 1 upwards. 
(Evidence of maths in EYFS not seen in today’s scrutiny)  

✓ The structured approach includes opportunity for retrieval which is known as the ‘Jog Your Memory’ part 
of the lesson.  

✓ Different representations evident across maths books to support children’s understanding. Variation 
evident also.  

✓ Increasing levels of challenge in books in the form of ‘Challenge 1, 2 and 3’. This enables children to be 
challenged appropriately. Opportunities for reasoning and problem solving are evident for each level of 
challenge.  

✓ Year 5 and 6 children really using their books as a tool to show their mathematical thinking and working.  
✓ Scaffolding is used to support where needed.  
✓ There is evidence of feedback to move the learning on, particularly in upper KS2.  
✓ High expectations are evident. Overall, children’s work is well-presented.  
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Modern Foreign Languages 

‘The children are provided with the reasons for learning a second language, just as many learn English as 

their second language’. 

✓ The subject leaders are strong and passionate about the delivery of French at Parkdale. Both are skilled 
and fluent in the language and are keen that pupils not only become fluent in the language itself but learn 
about the French culture. They speak about wanting children to ‘feel safe to experiment and to have a 
go.’ 

✓ Leaders have implemented the ‘La Jolie Ronde Scheme’ which covers all the national curriculum 
objectives, including songs and rhymes and is progressive in terms of knowledge and skills. Learning is 
captured in workbooks and all pupils in KS2 receive their entitlement on one French lesson a week. 

✓ Following an audit of staff confidence and skill, some teachers identified they would like more CPD, and 
staff meetings have been allocated to address this. Open classrooms have been scheduled in so that less 
confident teachers can watch the subject leader who teachers in year 6 and 3 or one of the other 
specialists in school. 

✓ i pads are used to communicate and learn the language. Subject leaders believe that the use of voice 
notes helps with retention and extends pupils learning. Technology is also used to research and 
understand other cultures and finding about the way of life in France and other countries. 

✓ Subject leaders are confident that the curriculum meets the needs of all pupils including those with SEND.  
‘It is a level playing field’ as all the pupils are starting at the same place. Pupils with SEND are supported 
with digital resources and songs and rhymes. Videos are uploaded onto Showbie so these pupils can refer 
to them easily increasing repetition. 

✓ More able pupils are expected to have written outcomes and be confident in their sentence construction. 
✓ Pupils are exposed to a range of enrichment opportunities which include bringing in French food and 

trying new dishes, referencing French food through the lunchtime menus, or celebrating the French 
culture through an MFL day. 

 

Music 

‘At Parkdale, our Music curriculum aims to provide engaging opportunities for children to develop a love for 

music and become confident and creative musicians. Through Music our children can explore their 

creativity, increase their self-confidence and develop a sense of achievement when they have produced 

their very own music’ 

✓ The HT says that music is a subject that is in a rebuilding phase and this view is supported by discussion 
with the new subject leaders. 

✓ Leaders have made the decision to introduce the Charanga scheme in school to support teachers’ 
confidence and delivery in the subject. This is working well as the scheme outlines the progression and 
skills year on year. Leaders are pleased that the scheme also allows for a study of different genres of 
music, including a range of composers. The aims of each unit are clear and step by step instructions 
support those teachers who are less confident in delivering the subject. 

✓ Each session starts with the opportunity for pupils to retrieve and recap on previous learning with the aim 
of using skills from previous lessons in new learning. 

✓ Leaders are clear that the music curriculum meets the needs of all learners, including those with SEND. 
For example, at a recent Nativity performance, a non-verbal child was included ensuring that ‘no one is 
left out’. 

✓ Opportunities for the more able children are also evident in the planning where pupils are given. The 
opportunity to compose their own pieces with more open ended outcomes in lessons. 

✓ Engagement with the Music Hub means that all pupils in year 5 and 6 can learn to play the ukulele. Plans 
are in place to introduce brass instrument in the summer term to expand on this. 

✓ A range of enrichment opportunities are in place which include taking part in Young Voices at the 
Sheffield Arena, a summer performance with Transform Trust, the choir singing at care homes for the 
elderly and performing at the summer fair. 
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RSHE 

✓ The HT says that the PSHE curriculum at Parkdale is strong. Pupils take part in sex education lessons and 
DARE 25. 

✓ School have completed a full consultation with parents about the RSHE policy and resources. 
✓ School have invested and trained staff on the use of the SCARF programme and materials. 
✓ During 20/21 a reduced catch up framework was applied. 
✓ Parents are knowledgeable of resources and progression through videos and website communication. 
✓ Themes are reinforced in assemblies including protective characteristics, Human Rights, British Values, 

and healthy relationships. 
✓ Staff are trained ‘to inform but don’t lead’ to ensure there is no bias to any particular form of relationship. 
✓ Pupils benefit from dedicated SCARF lesson time and learning permeates beyond the school gates. 

 
SEND 

✓ The SENDCO has been in post for 2 years and speaks with passion about the provision for pupils with 
SEND in the school. Currently there are just under 10% of pupils on the SEND register. Three pupils have 
EHCPs. The SENDCO speaks positively about the support she has received from Transform Trust, most 
notably from the SEND Associate, Emma Hampton. She has engaged in the network meetings and has 
been able to share her practice at Parkdale. 

✓ Training has taken place on the Engagement Model but there are no pupils in school who currently meet 
the criteria. 

✓ The SENDCO is clear that the SEND Information Report on the website needs to be a ‘living document’ 
and that all teachers should be ‘teachers of SEND’. The report has been shared with all staff so that they 
have a better understanding of what it means for the children in their classes. 

✓ There is a rigorous identification process in place for those pupils with SEND which starts with quality first 
teaching. The SENDCO says that all staff understand the process in school which includes a discussion 
with teachers and teaching assistants before formalising procedures. Monitoring including book scrutiny, 
discussion with pupils and lesson visits form part of the process. Where pupils are identified IEPs are put 
in place and targets discussed with parents each term against progress made. 

✓ Baseline data is used to track progress and the more fluid interventions that are in place. Teachers are 
now using B Squared so that small steps of progress can be tracked more rigorously. 

✓ The SENDCO works closely with external agencies including personnel from the Visual Impaired Team 
from the the local authority. The SENDCO says the support from this team has been invaluable as the 
advice has been constructive in adapting provision for identified pupils in school. 

✓ The SENDCO believes that liaison with parents is strong. She has created a parents notice board (padlet) 
on the website so that parents can seek advice about the needs of their children. 

✓ The school has benefited from links with the Family of Schools. This has resulted in training for staff on 
autism and additional CPD for teaching assistants. 
 

Pupil Premium 

✓ Leaders have identified specific challenges for pupils eligible for pupil premium but are committed to 

ambition for all children to achieve their full potential. (Attendance, Greater depth, combined, parental 

engagement, reading for pleasure and language development) 

✓ The Pupil Premium lead is new to role and developing a cohesive approach across the school.  

✓ Statutory duties are met, and the 3 Year Premium Strategy is published on the school website. 

✓ The school’s strategy includes teaching, targeted and wider provision to meet the holistic needs of 

children entitled to PP. All children benefit from a weekly intervention session with a dedicated teaching 

assistant.  

✓ The Parkdale team have benefited from professional development through staff meetings 

✓ The impact of the Attendance Officer, Speech and Language Therapist and Pastoral Lead is evident in 

stakeholder surveys and monitored in practice.  
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Early Careers Teachers 

✓ Early Career teachers feel very well supported at Parkdale and are proud to be part of Transform Trust. 

✓ The experienced Induction Tutors and mentors are in place and hold weekly meetings with the ECTs. 

✓ Entitlements to PPA and ECT professional development time is granted on a weekly basis.  

✓ Professional development from being Teaching Assistants at Parkdale to qualified teachers is a credit to 

the school and leaders’ commitment to investing in and developing others is clear.  

 
Deployment of Associate HT 

✓ Developing senior leadership and subject leader coaching has been a strength of the Associate HT’s 
(Rachel Meli) work with the school. RM has supported the school in their understanding of the Ofsted 
framework and subject disciplines. 

✓ The Associate HT has supported the school in the GD standard in writing and the introduction of 3 week 
writing units. She has been instrumental is acting as a bridge between schools using the ‘Write Stuff’ 
approach. 

✓ The SENDCO has welcomed the support and guidance of the SEND Associate (Emma Hampton) when 
attending network meetings and for the engagement model training. 

✓ The maths subject leader has worked closely with Associate HT (Phil Herd) in developing a successful 
maths model and lesson structure in school. 

 

Pupils  

Quote from Year 5 pupil: ‘You don’t feel worried – you are always safe in school. The teachers make you 

feel proud of your work’. 

✓ Pupils enjoy the responsibility of being Classroom Ambassadors, greeting visitors and sharing their current 

and future learning. They are proud and knowledgeable of their learning on ‘Saving the oceans’, how it 

will help them in the future and their role in making a difference. 

✓ Children are knowledgeable of future careers and can articulate their ambition to be a policeman, 

scientist and working in a Cat Café. They understand how their curriculum learning can help them.  

✓ The school value of Equality is understood well. Pupils were less confident in sharing their understanding 

of collaboration although later gave examples of collaboration in practice when discussing sustainability.  

✓ Assemblies support learning from across the curriculum including RE and Equality.  

✓ Children think behaviour is good. The Star Writer Award, House Points and the Pen Licence are rewards 

that act is in an incentive for the pupils.  

✓ Year 4 children are proud of their school and wish for all children to be kind to one another.  

 

✓ Year 5 pupils are confident when speaking about the school values which include Diversity and 
Democracy. During the previsit a year 6 pupil could explain how British Values linked with both the Trust 
and the school values which were on display. 

✓ Pupils in year 5 speak proudly about their many roles and responsibilities. These include the role of 
Ambassadors who greet and meet visitors and tell them about their learning and practical roles including 
charging the i pads. 

✓ Pupils in year 5 agree that behaviour is good in school. They describe the use of house points and how 
rewards include being able to come out of school uniform or have a cinema visit at the end of the year. 

✓ Pupils speak confidently about taking part in Music lessons and when learning to play the ukulele they can 
now play ‘My Dog has Fleas’. They enjoy singing in assembly and say they are learning songs from 
Mamma Mia. 

✓ As with year 4 pupils, the school value of Equality is well understood. Pupils cited examples of previous 
learning including a theme which made reference to the slave trade. 
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✓ Year 5 pupils speak enthusiastically about the number of extra-curricular opportunities on offer and how 
they enjoy taking part in competitive matches and going to the Sheffield Area as part of the Young Voices 
competition. 

✓ Pupils understand how they can support and help other children both locally and globally. They speak 
with passion about how they have raised funds to help build a school in Uganda and supported families 
with donations to the local foodbank. 

 

Safeguarding Audit (see appendix for full report) 

✓ Safeguarding practice was effective on the day.  
✓ Child and staff confirmed they feel safe, supported, and have a voice.  
✓ Staff know what and how to record/respond to concerns. They confirmed their training and knowing 

about KCSIE 2021 update.  
✓ Children knew who to go to if they are worried or anxious and they said there are worry boxes. One Year 

6 girl said she has been trained as a ‘Wellbeing Warrior’ and gave an example of how they work and 
follow up on worries posted – making sure children have friends and not on their own etc. The Wellbeing 
Warriors meet regularly with Mrs Walker.  On the day there were no ‘worries’ in one box viewed. 

✓ The Trust conducted an audit on the SCR on 22-12-21. The majority of actions have been completed or 
were sorted on the day.  

✓ The SCR is compliant.  
✓ The site is secure. 
✓ There are various posters throughout the school showing who the DSLs are; the importance of protecting 

against viruses (Covid); fire evacuation; not using mobile phones; ChildLine as well as a range of displays 
on personal identity, diversity and being friendly (anti-bullying).  

✓ The staffroom has noticeboards with safeguarding information.  
✓ Children could talk about key topics in the curriculum such as friendships, anti-bullying, wellbeing, 

internet safety, making choices. When asked about specific themes they mentioned Newsround and 
DARE and that they discuss different topics through scenarios. 
 

 Progress since last review: 

This is the first Partnership Review as the school had a Covid related Ofsted inspection in September following 

the first lockdown. 
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  Next Steps: 

Leadership 

• Consider how will you demonstrate that leadership and management are exceptional? 
• Linked to the subject on a page and the priority in the SDP plan leaders plan to refine the curriculum for 

pupils with SEND – could subject leaders consider how the SEND Information Report is lived through 
every subject and referenced on the individual subject on a page documentation. 

• Check the paperwork that will be sent to an external provider so that minor errors are addressed. 
• Track the engagement of pupils in extracurricular activities, including those with SEND. 
 

EYFS 

• Subject leaders to monitor and quality assurance practice in the EYFS so that they have a clearer view of 

how teaching and learning builds from EYFS1 through to Year 6. 

Quality of Education 

• In Digital, to implement video and creation in all year groups as outlined in the new whole school 
overview. 

• Develop a clearer progression of skills to avoid repetition referring to the Digital Awards. 
• Provide opportunities for children to choose digital tools which will enable them to access learning and 

show their understanding. 
• Consider how more evidence of historical skills can be seen in books and by talking to pupils – an area the 

HT discussed. 
• Consider if there are any refinements leaders need to make to the content of the curriculum. 
 

QA of work scrutiny: 

• Ensure high expectations for all in book work – e.g., for some SEND/LA children, presentation not as 

strong. Some number reversals and spellings not addressed.  

• Ensure clarity in subject disciplines and coverage is evident in books. E.g., history themes evident through 

reading and writing opportunities but specific disciplinary learning less evident. Consider how the 

progression of knowledge and skills are implemented and what outcomes the children are working 

towards.  

• Showbie – evidence of lesson slides being uploaded, or book work photographed and uploaded in some 

cases. Consider how Showbie can be best used as a tool to enhance and enrich the learning experience 

for children.  

 
• In English, ensure a clear focus on audience and purpose for all final pieces of writing. In some cases, the 

audience and purpose were less clear. Consider how children can write for authentic purposes & share their 
writers’ voice linked to their curriculum themes.  

• All year groups are following the writing process. In some cases, not all stages are evident. Consider if 
children have enough time on the discover and dabble phase before beginning to plan for their own pieces. 
This will help to secure the children with the fundamentals they need.  

• Continue to build on the successes of last year with GDS writing. 
• Further improve the writing data to increase the combined data. 
• Roll out the elements of ‘The Write Stuff’ across the school with the support of the Associate HT. 
• Consider opportunities to include more Oracy in lessons. 

 
• Increase variety of Shared Reading activities. 
• Check the timetables in KS2 as children were unclear about whether they had story time – who is tracking 

which books are being read so there is a range of books and no repetition as pupils move up the school. 
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• Review the reading books in the classroom as discussed with the HT. He states that he ‘wants the children 
to see themselves in the characters in the books’ – not to be tokenistic. 
 

• In Maths, consider if in some cases, the printed sheets stuck in books restrict the children in terms of space 
for them to show their mathematical thinking and working. Some print outs were quite small which may 
prove tricky for children to read and work with.  

• Ensure that the less able pupils have access to challenge 1 linked to reasoning 1 task 
• Corrections to be tackled more frequently. 

 
• In MFL, extend the offer to KS1 – this is being developed. 
• Plan a French theme day for Spring Term 2022. 
• Continue the focus on French food in school. 
• Ensure the kitchen staff are on board to support the theme day! 
• European Day of Languages – 26th September 2022 
• Showcase more work related to French on the website 
• Use videos to capture evidence of teaching and learning in French. 

 
In Music, subject leader to co-ordinate a transitional rebuilding phase to embed:  

• The integration of a wider variety of instruments in Music lessons & across the curriculum. 
• Utilise skills of Music specialists to support CPD.  
• Build on opportunities for pupils to learn skills for an authentic purpose & audience. 
• After trial of new assessment tool in KS1 consider if this is to be embedded across school. 
• Consider how to include music into more of the topic themes in school. 

 
• In RSHE, complete an Ofsted ready audit. 
• Induction of new staff. 
• Staff meeting to review shared language and expectations. 

 
SEND 

• SENDCO to undertake a learning walk to see ‘the agreed practice in action’. This is the focus for this term 
and will include pupils taking part in the learning walks with the SENDCO. 

• Discussions with pupils are already taking place with four year 6 pupils with identified needs. The SENDCO 
plans to extend this practice and will triangulate the evidence with the performance data and outcomes. 

• Every subject leader to refer to provision for pupils with SEND on their subject on a page documentation. 
• Include B squared progress date on INSIGHT so that all staff can see the small steps of progress that pupils 

with SEND are making. 
• Consider using entry and exit data for intervention programmes that have a finite beginning and end. 
• When appropriate begin workshops for parents of children with identified needs so they have a better 

understanding of how they are being supported in school. 
 

Pupil Premium 

• Consider the Parkdale pupil premium philosophy document   

• Ensure the environment is communication friendly with consistent signs and symbols 

 
Early Careers Teachers 

• Explore issues with the Flying High Hub portal to secure full access. 

 
Deployment of Associate HT 

• Further support the development of subject disciplines and wider curriculum. 
• Engage in the South Partnership Reading for Pleasure Project. 
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• Plans are in place for the Support Staff Associate (Trish Wilson) to deliver CPD and training to teaching 
assistants as part of the ‘roadshow’ she is delivering to all Trust schools. 

• Consider the outcomes from the QA with leaders and refine the documentation on curriculum 
progression. 
 

Pupils 

• Continue to consult with pupils and develop further their leadership roles in school. 
• Pupils in year 4 and 5 were unsure whether story time was a regular feature on their timetables, and 

which story their teachers were currently reading. Leaders to investigate. 
 

Safeguarding Audit 

• Consider moving to an electronic signing in system – easier and more accurate and supports other 

statutory processes e.g., fire drills.   

• Ensure that both staff and children know to ‘challenge’ any unaccompanied visitors who may be wearing 

red lanyards (not DBS checked).  

• Share the SCR password with Headteacher and another DSL in the event KH absent.  
• Close training gaps - staff and governors.   
• Consider mapping out who does what within the safeguarding team, i.e., overview of SCR/safer 

recruitment; training; MyConcern; etc – an example template can be provided.   
• Please use the levels on MyConcern to show if a child is on child protection (level 4); CIN/LAC/Named 

Social Worker (Level 3); other agency involvement (Level 2).  
 

 Things To Be Concerned About… 

None raised. 

 Areas for Consideration… 

All areas for consideration are included in the main body of this report as next steps. 

Consider any areas identified from the website audit that need addressing (See attached) 

 

Appendices: 

Safeguarding Audit (full document)    

 

Website Audit  

 

 

QA Work Scrutiny  

Parkdale 11-1-22  

Safeguarding Audit final.pdf

Parkdale Jan 22.pdf

Parkdale QA of work 

- 6.11.22.pptx


